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Long-Term Goals (5 yrs.) for ESL/Basic Skills

Integrate Reading/Writing. Integrate ESL/Basic Skills with Academic/Vocational courses. Develop more accurate assessment/placement processes and provide faculty/counselors with diagnostic information. Integrate full-time and adjunct faculty in basic skills and other reading, writing, and math areas. Provide comprehensive professional development in reading, writing, and math across the curriculum to all faculty. Assess slo's in Basic Skills/ESL and make improvements based on outcomes.



	ESL/Basic Skills (Due on or before May 1, 2008)
Action Plan for 2007-08 
	District:  San Joaquin Delta Community College District

College:  San Joaquin Delta College



	Section
	Planned Action
	Effective Practice and Strategy
	Target Date for Completion
	Responsible Person(s)/ Departments(s)

	A

Organizational/
Administrative Practices
	Revise mission/vision statements
	A.1
Developmental education is a clearly stated institutional priority.
	January, 2008
	Developmental Education Review Task Force (DERTF), steering committee, shared governance committee, Board approved.

	
	Revise mission/vision statements; DERTF documents; Accreditation Self-study, 2008


	A.1.1
Clear references exist that developmental education is an institutional priority; references are public, prominent, and clear.
	January, 2008
	DERTF, Kathy Hart, 

	$$
	President Rodriguez appoints DERTF; Dean/Interim Vice President of Instruction leads. President/Vice President of Instruction appoints Student Success Coordinator.
	A.1.2
Institutional leadership demonstrates a commitment to developmental education.
$ Janice Takahashi salary
	February, 2007
Spring, 2007

July, 2007
	Raul Rodriguez
Kathy Hart

Raul Rodriguez/Della Condon/Board of Trustees

	
	AI Process, 2007-08
AI Process, 2006-07
	A.1.3
Developmental educators are systemically included in broader college planning activities.
	January, 2007
January 2008
	Kathy Hart
Executive Cabinet

Planning & Budget

	
	Reading, English (writing), math faculty hiring 2005-06; 2006-07; 2007-08
	A.1.4
Developmental education is adequately funded and staffed.
	August, 2006
August, 2007

August, 2008
	Academic Senate/Deans; Vice President of Instruction; President; Board of Trustees

	
	DERTF activities, meetings, staff development, granting process (DERTF) including AI process and matriculation.
	A.1.5
Institutional commitment is reflected in the level of comprehensiveness and the extent to which developmental education is integrated into the institution.
	Spring, 2007
Fall, Spring 2007-08

On-going
	DERTF;

DERTF Steering Committee;
Student Success Coordinator

	
	Develop mission philosophy, goals and objectives
	A.2
A clearly articulated mission based on a shared, overarching philosophy drives the developmental education program. Clearly specified goals and objectives are established for developmental courses and programs.
	May, 2009
	DERTF; 
Reading, composition, math faculty;

Curriculum Committee;

Student Success Coordinator

	
	Develop mission statement
	A.2.1
A detailed statement of the mission for developmental education is clearly articulated.
	May, 2009
	DERTF; 

Reading, composition, math faculty;

Curriculum Committee;

Student Success Coordinator

	
	Develop mission statement
	A.2.2
Diverse institutional stakeholders are involved in developing the developmental education mission, philosophy, goals, and objectives.
	May, 2009
	DERTF; 

Reading, composition, math faculty;

Curriculum Committee;

Student Success Coordinator

	
	Review and update
	A.2.3 Developmental education mission, philosophy, goals and objectives are reviewed and updated on a regular basis.
	Annually
	DERTF; 

Reading, composition, math faculty;

Curriculum Committee;

Student Success Coordinator

	
	Communicate
	A.2.4
Developmental education goals and objectives are clearly communicated across the institution.
	Annually
	DERTF; 

Reading, composition, math faculty;

Curriculum Committee;

Student Success Coordinator

	
	Work toward high coordination
	A.3
The developmental education program is centralized or highly coordinated.
	May, 2009
	Student Success Coordinator;

DERTF;

Vice President of Instruction;

Basic Skills/ESL/all faculty

	
	Reorganize Communication Skills Division to English Language Arts Division; move basic skills math to Science & Mathematics Division
	A.3.1
A clear institutional decision exists regarding the structure of developmental education (centralized or decentralized, but highly coordinated).
	June, 2006
	

	
	Appoint Student Success Coordinator
	A.3.2
Based upon the institutional structure, a dedicated administrator or lead faculty is/are clearly identified and accorded responsibility for college-wide coordination of basic skills program(s).
	July, 2007
	President;

Vice President of Instruction

	
	Develop on-going DERTF
	A.3.4
Formal mechanisms exist to facilitate communication/coordination between faculty and staff in different developmental disciplines as well as with student services.
	Fall, 2008
	Student Success Coordinator;

Vice President of Instruction;

DERTF Steering Committee;

DERTF; 

Faculty;

Counselors

	
	Develop on-going DERTF
	A.3.5
Formal mechanisms exist to facilitate communication/coordination between precollegiate and college-level faculty within disciplines.
	Fall, 2008
	Student Success Coordinator;

Vice President of Instruction;

DERTF Steering Committee;

DERTF; 

Faculty;

Counselors

	
	Develop Policies
	A.4
Institutional policies facilitate student completion of necessary developmental coursework as early as possible in the educational sequence.
	Fall, 2008
	Student Success Coordinator;

Vice President of Instruction;

DERTF Steering Committee;

DERTF; 

Faculty;

Counselors

	
	Develop Policies
	A.4.1
Students are required to receive early assessment and advisement for sound educational planning.
	Fall, 2008
	Student Success Coordinator;

Vice President of Instruction;

DERTF Steering Committee;

DERTF; 

Faculty;

Counselors

	
	Develop advising guidelines
	A.4.2
Students are advised and encouraged to enroll only in college-level courses consistent with their basic skills preparation.
	Fall, 2008
	Student Success Coordinator;
Vice President of Instruction;

Vice President of Student Services; DERTF Steering Committee;

DERTF;

Faculty;

Counselors

	
	
	A.4.3
Mechanisms/cultures exist to alleviate potential marginalization or stigma associated with isolation of basic skills students.
	
	

	
	Develop research agenda and mechanisms for adjusting
	A.4.4
Outcomes for basic skills students concurrently enrolled in college-level and basic skills courses are carefully monitored; data are used to adjust policies and/or recommendations to students.
	Fall, 2008
	Vice President of Instruction;
Student Success Coordinator;

Dean of Planning and Research

	
	Develop integration of support services
	A.5
A comprehensive system of support services exists and is characterized be a high degree of integration among academic and student support services.
	Spring, 2009
	Student Success Coordinator; 
DERTF Steering Committee;

Faculty;

Counselors

	
	Pilot supplemental instruction;
Continue tutoring; evaluate
	A.5.1
Course-related learning assistance (e.g., supplemental instruction, course-based tutoring) exists.
	Fall, 2008
	Math/Science Learning Center;
Math faculty;

Reading/Writing Learning Center faculty;

Dean of Planning and Research

	$$$
	English 70 Counseling Project;
Start Smart Math;

Developmental Math Learning Community
	A.5.2
Comprehensive learning systems (e.g., learning communities, course-embedded counseling, team teaching) exist and include developmental education students.
	Fall, 2008
Summer, 2008

Fall, 2008
	Counseling/English faculty;
Counseling/Math faculty

	
	Discuss "comprehensive" and "integrated" rather than separate
	A.5.3
A comprehensive learning assistance center provides support to developmental education students.
	Fall, 2008
	DERTF;
Faculty

	
	
	A.5.4
Peers and/or faculty provide mentoring to developmental education students.
	
	

	
	
	A.6
Faculty who are both knowledgeable and enthusiastic about developmental education are recruited and hired to teach in the program.
	
	

	
	Reading, Writing, Math, ESL hiring process
	A.6.1
Recruitment and hiring processes for faculty/staff in basic skills programs emphasize expertise and/or experience in developmental education.
	Spring, 2008
	Faculty/Deans

	
	Develop training for full-time and adjunct in Developmental Education
	A.6.2
Specific training in developmental education instructional strategies is provided to faculty teaching developmental education courses.
	Summer, 2008
	Professional Development Center staff;
Student Success Coordinator;

DERTF Steering Committee

	
	
	A.6.3
Faculty choose to teach developmental education courses as opposed to being assigned to developmental education courses.
	
	

	
	
	A.6.4
A sufficient portion of developmental education course sections are taught by full-time faculty and the full-time to part-time ratio for basic skills is similar to the ratio for college-level classes and disciplines.
	
	

	
	
	A.7
Institutions manage faculty and student expectations regarding developmental education.
	
	

	
	Develop definition
	A.7.1
A clearly defined and widely shared definition of "successful developmental education" exists.
	Fall, 2008
	DERTF;
DERTF Steering Committee;

Basic Skills/ESL faculty/counselors

	$$
	Develop module for new faculty orientation and adjunct-faculty orientation
	A.7.2
Faculty new to the developmental program receive an orientation to convey to them the goals and expectations of the program.
	Fall, 2008
	Professional Development Center Instructor;
Student Success Coordinator

	
	
	A.7.3
Faculty and other program personnel know/understand their individual roles and accept responsibility for the developmental program.
	
	

	
	Develop orientation for Basic Skills students;
English 70 Counseling Project

Start Smart Math
	A.7.4
Formal mechanisms exist to facilitate accurate communication of institutional values and expectations for developmental students.
	Fall, 2008
Fall, 2008

Fall, 2008


	Student Success Coordinator
English faculty/counselors;

math faculty/counselors

	
	
	A.7.5
Faculty/staff communicate clear expectations for student behaviors/performance in developmental courses and programs.
	
	

	
	
	A.7.6
Communication of expectations to students occurs early and often and is the shared responsibility of all developmental program providers.
	
	

	B

Program Components
	
	B.1
Orientation, assessment, and placement are mandatory for all new students.
	
	

	
	Review revise orientation policy to mandate orientation for all students
	B.1.1
Mandatory orientation exists for all new students.
	August, 2008
	Dean of Guidance and Counseling/Counselors

	$$
	Pilot counseling assessment;
Establish learning communities which integrate basic skills English, reading, math, and orientation guidance courses
	B.1.2
Mandatory assessment exists for all new students.
	May, 2008
	Dean of Guidance and Counseling;
Student Success Coordinator

	
	
	B.1.3
Mandatory placement exists for students assessed at developmental levels.
	
	

	$$
	Reading/Writing Learning Center Diagnostic Center Pilot
	B.1.4
Expanded pre-enrollment activities exist for students placed into developmental education courses.
	August, 2008
	Dean of English Language Arts;
Reading/Writing Learning Center faculty

	$$
	Review, revise cut scores/levels in basic skills/ESL
	B.1.5
Diverse institutional stake holders engage in routine review of the relationship between assessment instruments and student success in courses.
	Fall, 2008
	Dean of Planning and Research;

Assessment Instructor;

Basic Skills/ESL faculty

	
	Institute annual program review, goal setting, dissemination process
	B.2
Regular program evaluations are conducted, results are disseminated widely, and data are used to improve practice.
	Spring, 2009
	Dean of Planning and Research;

Vice President of Instruction;

DERTF Steering Committee



	
	
	B.2.1
Developmental education course content and entry/exit skills are regularly reviewed and revised as needed.
	
	

	
	
	B.2.3
Summative program evaluation activities occur on a regular basis.
	
	

	
	
	B.2.4
Multiple indices exist to evaluate the efficacy of developmental education courses and programs.
	
	

	
	
	B.2.5
Data obtained from course/program evaluation are disseminated and used for future planning and continuous improvement.
	
	

	$$
	Establish learning communities that integrate basic skills English, Reading, math, and orientation guidance courses.

Establish counseling outreach to basic skills English.

Establish Academic Recovery Program.

Establish Academic Alert.

Establish a Learning Disabilities Training Program for GED Instructors as a Model for Other Disciplines
	B.3
Counseling support provided is substantial, accessible, and integrated with academic courses/programs.
	May, 2008
Pilot – Summer/Fall, 2008
	Dean of English Language Arts;
Dean of Science and Mathematics;

Dean of Guidance and Counseling

	
	
	B.3.1
A proactive counseling/advising structure that includes intensive monitoring and advising serves students placed into developmental education courses.
	
	

	
	
	B.3.2 Counseling and instruction are integrated into the developmental education program.
	
	

	
	
	B.3.3
Counseling and instruction are integrated into the developmental education program.
	
	

	
	
	B.3.4
Counseling of developmental education students occurs early in the semester/quarter.
	
	

	
	
	B.4
Financial aid is disseminated to support developmental students. Mechanisms exist to ensure that students are aware of such opportunities and are provided with assistance to apply for and acquire financial aid.
	
	

	
	
	B.4.1
Outreach and proactive mechanisms exist to educate developmental students about various opportunities to acquire financial aid.
	
	

	
	
	B.4.2
Developmental students receive timely assistance in identifying and applying for appropriate sources of financial aid.
	
	

	
	
	B.4.3
The institution actively solicits additional aid sources in support of developmental students (e.g. potential scholarship donors or textbook grants).
	
	

	
	
	B4.4
The institution creates incentive programs that financially reward students who achieve/persist in developmental programs.
	
	

	C

Faculty and Staff Development
	AI Process 2005-06
AI Process 2006-07

AI Process 2007-08

AI Process 2008-09

Professional Development Center 2005-09

Matriculation Grants 2006-08

Faculty Entitlements

DERTF

Mission and Vision Statements


	C.1
Administrators support and encourage faculty development in basic skills, and the improvement of teaching and learning is connected to the institutional mission.
	Fall, 2008
January, 2008
	Dean of Planning and Research;
Professional Development Center staff;

Matriculation Committee;

Academic Senate;

DERTF Steering Committee;

DERTF

	
	
	C.1.1
Department, program, and/or institutional goals related to the improvement of developmental education are established.
	
	

	
	
	C1.2
Professional development activities for developmental education faculty and staff are actively supported by senior administration.
	
	

	
	
	C.2
The faculty play a primary role in needs assessment, planning, and implementation of staff development programs and activities in support of developmental education programs.
	
	

	
	
	C.2.1
Developmental education faculty is involved in the design, planning, and implementation of staff development activities related to developmental education.
	
	

	
	
	C.2.2
Developmental education staff development activities address both educational theory and practice.
	
	

	
	
	C.2.3
Staff development activities are widely attended and viewed as valuable by developmental education faculty and staff.
	
	

	
	 
	C.2.4
The staff development program for developmental educators is regularly evaluated by participants, and data collected are used for continuous improvement.
	
	

	
	
	C.2.5
New faculty are provided staff development activities that assist them in transitioning into the community college academic environment.
	
	

	
	
	C.2.6
Staff development activities promote interactions among instructors.
	
	

	
	
	C.3
Staff development programs are structured and appropriately supported to sustain them as ongoing efforts related to institutional goals for the improvement of teaching and learning.
	
	

	
	
	C.3.1
Developmental education staff development activities are clearly linked to department, program, and/or institutional goals.
	
	

	$$
	Develop on-going staff development activities that are comprehensive
	C.3.2
Developmental education staff development activities are not based around "one-shot" workshops; rather, staff development activities are comprehensive and ongoing.
	Fall, 2008
	Professional Development Center staff;
DERTF Steering Committee;

Basic Skills/ESL staff

	$$
	Develop additional staff development activities that are funded on an ongoing basis through Professional Development Center
	C.3.3
Staff development activities are adequately funded, funding is ongoing, and development activities are coordinated by specific designated staff as part of their core responsibilities.
	Fall, 2008
	Professional Development Center staff;

DERTF Steering Committee;

Basic Skills/ESL staff

	$$
	Develop additional staff development opportunities
	C.4
Staff development opportunities are flexible, varied, and responsive to developmental needs of individual faculty, diverse student populations, and coordinated programs/services.
	Fall, 2008
	Professional Development Center staff;

DERTF Steering Committee;

Basic Skills/ESL staff;
Academic/Vocational faculty

	
	
	C.4.1
Peer Mentoring
	
	

	
	
	C.4.2
Instructional Consultation
	
	

	
	
	C.4.3
Reflective Teaching
	
	

	
	
	C.4.4
Scholarship of Teaching & Learning
	
	

	
	
	C.4.5
Classroom Assessment Techniques
	
	

	
	
	C.4.6
Great Teacher Seminars
	
	

	
	
	C.4.7
Academic Alliances (e.g., K-16 Inter-Segmental Partnerships)
	
	

	
	
	Other (specify activity):
	
	

	
	
	C.5
Faculty development is connected to intrinsic and extrinsic faculty reward structures.
	
	

	
	
	C.5.1
A structure that provides faculty who participate in staff development with intrinsic rewards (e.g., praise, support, or peer recognition) is promoted.
	
	

	$$
	Develop opportunities for faculty across disciplines to discuss common interests, role of developmental education, basic skills across the curriculum
	C.5.2
Opportunities exist for colleagues across disciplines to engage in interchanges that foster a "culture of teaching", which in turn develops a "community of scholars".
	Fall, 2008
	Professional Development Center staff;

DERTF Steering Committee;

Basic Skills/ESL staff;

Academic/Vocational faculty

	
	
	C.5.3
The institution expresses value for staff development activities through provision of extrinsic rewards where appropriate (e.g., funding, time, salary advancement, or formal recognition of achievement).
	
	

	D
Effective Practices
	
	D.1
Sound principles of learning theory are applied in the design and delivery of courses in the developmental program.
	
	

	$
$

$
	Develop a program utilizing a selection of readings and creating writing prompts for English lab writing assignments to improve critical reading skills and writing skills in response to text based prompts.
Develop a Reading Diagnostic Center Through an appropriate reading assessment, identify specific areas of weakness and assign students to work on specific corresponding learning modules.

Develop a proposal to utilize My Writing Lab and My Computer Lab with accompanying texts to provide self-paced practice sets and more active learning.
	D.1.1
Developmental education focuses on self-directed learning, with students engaged in actively assessing and monitoring their own motivation and learning.
	August, 2008
	Dean of English Language Arts;
Writing lab instructors;

Reading lab instructors;

	
	
	D.1.2
Problem-solving and critical-thinking skills are integrated into developmental education curriculum.
	
	

	
	
	D.1.3
Developmental education curriculum recognizes and emphasizes the cognitive development of students (e.g., contextual learning, metacognitive skill development, and constructivism).
	
	

	
	
	D.2
Curricula and practices that have proven to be effective in specific disciplines are employed.
	
	

	
	
	D.2.1
Developmental courses/programs implement effective curricula and practices for English (e.g., reading/writing integration, writing across the curriculum, and use of writing labs).
	
	

	
	
	D.2.2
Developmental courses/programs implement effective curricula and practices for mathematics (e.g., addressing environmental factors, problem-based learning, small group instruction, contextual learning, appropriate use of technology, and learning labs).
	
	

	
	
	D.2.3
Developmental courses/programs implement effective curricula and practices for ESL.
	
	

	
	
	D.2.4
Developmental courses/programs implement effective curricula and practices for development of study skills.
	
	

	$
	Develop a short summer program for students who are assessed as high level basic math students. Students will be provided wit short intensive math review course, study skills and counseling. Students will retest before fall semester with the expectation of testing out of basic skills math and moving on to the next course in fall. Fall student progress will be closely monitored and students will be referred to the appropriate resources.
	D.3
The developmental education program addresses the holistic development of all aspects of the student. Attention is paid to the social and emotional development of students, as well as to their cognitive growth.
	
	

	
	
	D.3.1
In classroom teaching/learning, attention is paid to students' attitudes and emotions (e.g., self-concept and self-efficacy development) as well as to teaching basic subject skills.
	
	

	
	
	D.3.2
Student support services exist to address the external needs (e.g., child care, financial assistance, and transportation) of developmental education students.
	
	

	
	
	D.3.3
Timely interventions occur with students to address emotional, social, or non-academic obstacles that arise, and to prevent student attrition resulting from such circumstances.
	
	

	
	
	D.3.4
Formal mechanisms in developmental courses and programs enhance student motivation and engagement to promote learning.
	
	

	
	
	D.3.5
College programs promote basic skills students' social integration into and identification with the college environment.
	
	

	
	
	D.4
Culturally Responsive Teaching theory and practices are applied to all aspects of the developmental instructional programs and services.
	
	

	
	
	D.4.1
Instructional content and pedagogy capitalize on perspectives and live experiences of students from diverse backgrounds.
	
	

	
	
	D.4.2
Developmental instruction communicates high expectations, engages students in critical dialogue regarding cultural conflicts, and establishes compatible sociocultural contexts for group learning.
	
	

	
	
	D.4.3
Developmental instruction reflects cultural sensitivity and culturally mediated instruction, (e.g., the way communication and learning takes place in students' cultures).
	
	

	
	
	D.5
A high degree of structure is provided in developmental education courses.
	
	

	
	
	D.5.1
A well-planned, step-by-step sequence of developmental education course offerings exists.
	
	

	
	
	D.5.2
Well-planned, sequential courses possess a corresponding proactive academic support component.
	
	

	
	
	D.5.3
Individual courses (particularly those taken earliest in the developmental sequence) engage students in highly structured learning experiences designed to progressively build their skills and knowledge.
	
	

	
	
	D.6
Developmental education faculty employ a variety of instructional approaches to accommodate student diversity.
	
	

	
	
	D.6.1
 Instructors in developmental education courses assess, employ, and incorporate a variety of active learning strategies (e.g., student engagement, collaborative learning, learning communities, supplemental instruction, and service learning).
	
	

	
	
	D.6.2
Developmental education promotes individualized student learning, focusing on learner-centeredness rather than teacher-centeredness.
	
	

	
	
	D.6.3
The academic and campus climate supports active learning strategies and connects developmental education students to the institution, faculty, staff, and other students.
	
	

	
	
	D.7
Programs align entry/exit skills among levels and link course content to college-level performance requirements.
	
	

	
	
	D.7.1
Developmental education course entry/exit standards are regularly reviewed and revised as needed.
	
	

	
	
	D.7.2
The entire trajectory of developmental course sequences (including entry by placement instruments) is periodically reviewed and aligned to ensure appropriate student progression through sequential levels.
	
	

	
	
	D.7.3
A systemic approach exists within disciplines to align developmental education course content and pedagogy to degree-applicable and transfer-level course content.
	
	

	
	
	D.8
Developmental education faculty routinely share instructional strategies.
	
	

	
	
	D.8.1
Formal processes exist that facilitate and promote the exchange of effective instructional strategies among faculty within disciplines.
	
	

	
	
	D.8.2
Formal processes exist that facilitate and promote the exchange of effective instructional strategies among faculty across disciplines.
	
	

	
	
	D.8.3
Formal processes exist that facilitate and promote the exchange of effective instructional strategies between faculty in general and developmental education programs.
	
	

	
	
	D.9
Faculty and advisors closely monitor student performance.
	
	

	
	
	D.9.1
Mechanisms exist to frequently and consistently provide course performance feedback to students.
	
	

	
	
	D.9.2
Faculty and advising staff provide early intervention and support to students experiencing academic and/or personal difficulties.
	
	

	
	
	D.10
Programs provide comprehensive academic support mechanisms, including the use of trained tutors.
	
	

	
	
	D.10.1
Learning support services emphasize and interrelationship between all levels of course offerings (developmental, degree-applicable, transferable, and others).
	
	

	
	
	D.10.2
Learning support services are visible and centrally located, minimizing marginalization and isolation.
	
	

	
	
	D.10.3
Various learning support services provide active learning experiences (e.g., Supplemental Instruction, workshops, and study groups).
	
	

	
	
	D.10.4
A formal referral system exists between academic and student support services.
	
	

	
	
	D.10.5
Tutoring is available and accessible in response to student needs/desires.
	
	

	
	
	D.10.6
All tutors receive formal training in both subject matter and effective pedagogy for the discipline.
	
	

	
	
	D.10.7 An academic support center provides diverse and active learning experiences such as workshops, study groups, self-paced instruction via video or software, and experiential learning.
	
	


______________________________      ___________              
________________________________        ___________
Signature, Chief Executive Officer      
Date                    

Signature, Academic Senate President      
Date
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